TACKLING HOMOPHOBIA, CREATING SAFER SPACES

TACKLING HOMOPHOBIC BULLYING 

In schools, many lesbian, gay, bisexual students, teachers, governors and workers keep their sexuality hidden to guard against possible discrimination, harassment and bullying from pupils or staff. This silence creates a double life, which profoundly undermines successful learning, working or teaching, as it forces the individual to deny a vital part of themselves and thereby renders them less than effective.
IS THIS TRUE IN YOUR SCHOOL? 

1 The Terrence Higgins’ Trust and Stonewall survey of more than 300 schools in England and Wales found in 1996:
  82% were aware of verbal homophobic bullying in their school; 
99% had an anti bullying policy in school; 
However only 6% recognised homophobic bullying within their policy. 

Did you know how dangerous schools are for our young people? 
  

2 In a 1996 Stonewall surveyed 4000 lesbians, gay men,  and bisexuals about their experiences of homophobic violence, harassment and verbal abuse. 
Of respondents aged under 18: -
	48% of respondents aged under 18 had experienced violence 

61% had been harassed 

90% had been called names because of their sexuality 

50% of violent attacks involved fellow students
	40% took place at school 

24% of all respondents aged  

under 18 had been attacked by  

fellow students 

79% had been had called names by fellow students


3 GALOP’s survey of 1998 of London Youth based on 202 surveys 3 found: 
  

	33% suffered verbal abuse in school; 

35% suffered physical abuse in school; 

2% were harassed in college;
	3% suffered verbal abuse in college; 

7% suffered sexual abuse in school; 

34% were harassed at school.


There is no doubt that homophobic bullying is a major component of anti social behaviour in schools today. The use of sexist and homophobic terms still forms a large part of playground banter or ‘cussing’ as it is known in South London Schools. For all children, the blanking or ignoring of such language denies equal opportunities to everyone and such collusion with the bullying sends a clear message that anyone can be picked on at any time. Bullying is often the root cause for many problems in later life e.g. alcoholism, drug abuse, mental and physical health problems. If we do not tackle this issue now we are storing up considerable problems for individuals as well as society in general. 
  

4 "The emotional and mental distress caused by bullying, in whatever form- be it racial, or as a result of a child,s appearance, behaviour,  or special educational needs, or related to sexual orientation,  can prejudice school achievement, lead to lateness or truancy,  and in extreme cases end with suicide. A third of girls and a quarter of boys are at sometime afraid of going to school because of bullying. Bullying is usually part of a pattern of behaviour rather than an isolated incident. Pupils should be encouraged to report any bullying to staff or to older pupils they can trust. Low report rates should not themselves be taken as proof that bullying is not occurring. 
" Head teachers have a legal duty to take measures to prevent all forms of bullying among pupils."
5 "On the subject of homophobic bullying, let me assure you that Ministers do not underestimate the effect that bullying can have both on the emotional well-being and educational achievement of pupils. They acknowledge that sexual orientation can be a significant impetus for bullying, harassment and discrimination. Ministers are concerned about all forms of bullying and attach a high priority to helping prevent and combat it. It is a pernicious problem, which puts the emotional well being and educational achievement of pupils at risk. All schools should treat the issue of bullying seriously and take steps to combat it promptly and firmly whenever and wherever it occurs." 

What affect does this have on our young people? 

6 The Lesbian and Gay Teenage project conducted a piece of research, which found that one in five of lesbian and gay teenagers had attempted suicide.
7 In 1992 a survey by the Lesbian Youth Support and information Service concluded that 70% of young lesbians questioned had attempted suicide. 

It follows that such a severe response is only the tip of the iceberg, that it is likely that other coping mechanisms will be adopted to block the effects of the pain such as:- 

· alcohol and drug misuse; 

· Truancy will occur as students seek to escape from the persecution; 

· Students will not be able to work effectively in such an environment so academic standards will drop; 

· Due to low self-esteem and anxiety some young people develop eating disorders, and suffer from other mental and physical problems 

· Some parents are very hostile to young lesbian and gay children and some are forced to leave home moving into dangerous accommodation and lifestyles and or becoming homeless. 

Heard these excuses ? Here are the answers. 
  

Frequently teachers and other workers in education attempt to ignore the problem hoping it will go away or see the situation as one they cannot or will not deal with. 
They have perhaps heard of Section 28 and think their hands are tied. 
This is not the case in any way. (See guideline on Section 28.) 
Schools have a legal duty to provide a safe space for all their students and staff. 
Shirley Pearce, a teacher, is in the throes of taking her School through a protracted legal battle, as they failed to protect her against homophobic bullying from students. 
James Hudson, a student, is taking his school to court as he was assaulted in a homophobic attack by a fellow student clearly show. 

(See newspaper cuttings.) 

8 Some schools claim that parents may object to them doing this work 
A Health Education Authority (1994) study of 1,462 parents found that 94% thought schools should play a role in teaching pupils about sexuality, 56% about sexual orientation and 80% about HIV.
SO WHAT CAN WE DO? 

Schools need to: 

· Have clear anti bullying policies that include homophobic bullying. *(1) 

· Give training to all staff to enable them to have the skills, confidence and techniques to recognise homophobic bullying and tackle it effectively. (2) 

· Include lesbian, gay and bisexual issues right across the curriculum in English, history etc. (3&5) 

· Insure the Equal Opportunity Policy includes lesbian, gay and bisexual people. (4) 

· Insure all your policies and practices meet the needs of your lesbian, gay and bisexual students and staff and parents. (4, 5, 6, 7, 8) 

· Welcome and Support your lesbian, gay and bisexual staff. (3, 4, 5,6, 7 ,8, 9, 10, 12 ,11, 12, 14, 16) 

· Insure your covert culture is welcoming to all lesbian, gay and bisexual people. (1, 2, 3, 4, 5, 6, 7, 8, 10, 11, 12, 14, 15, 16) 

· Insure that lesbian, gay and bisexual parents and their children are welcomed and supported. (1, 2, 3, 4, 5, 6, 7, 8, 10, 11, 12, 15, 19) 

Staff Need: 

· Full training in all these issues: 

· how to recognise homophobia, 
how to deal effectively with it, 
how to integrate lesbians, gay and bisexual people throughout the 
overt and covert curriculum; (1, 2, 5, 14, 19)* 

· Lesbian, gay & bisexual support groups; (7) 

· Knowledge that their authority and school and or work place will fully support them if they ‘come out’. (7, 8 16) 

Young People Need: 

· A safe, comfortable and supportive environment; (1 - 20) 

· Clear guidelines on acceptable behaviour; (1, 13, 14) 

· Someone to listen & take their concerns seriously; (15) 

· Access to support groups outside school; (10,15) 

· Appropriate models of lesbian, gay and bisexual people, past and present; (3) 

· Access to information leaflets and posters about lesbian, gay and bisexual issues; (3, 5,10, 12, 19) 

*Numbers in ( ) refer to ‘How Do We Do This?’ 

HOW DO WE DO THIS? 

20 Things A School Can Do To Tackle Homophobia/Transphobia And Create Safer Spaces

1) Define and include ‘homophobic/transphobic bullying’ in the anti- bullying policy.  

2) Provide training on recognising and dealing effectively with homophobic/ transphobic abuse and bullying to be made available to all staff.  (Note that in Ian Rivers’ research, he found that much of the abuse and bullying took place in situations where teachers are not usually present.)

3) Provide positive images of lesbian, gay bisexual and trans people along-side those of other individuals and community groups, acknowledging the sexuality of famous and successful lesbians, gay bisexual and trans people both past and present.  The work needs to be placed in a wider context where LGBT people are seen as citizens and participants in a wide range of activities both past and present. This should happen in the same way as ensuring work presented to pupils includes positive images of black, minority ethnic people, women and people with disabilities, etc.

4) Revisit all policies and practices, especially the equal opportunity policy, to see if LGBT people are included and catered for.  (See guideline on language.)

5) Develop the curriculum to include LGBT experience, both in celebration and in looking at issues of equality and oppression.  Examples are:

a. inclusions of oppression of gays and lesbians when looking at the Holocaust in history;

b. inclusion of a range of sexualities and gender identity in sex education;

c. exploring issue based drama and utilising many novels and poems dealing with the subject in English.  (See bibliography.)

6) Regularly review the covert culture, i.e., language and images used in all school communications be they written or spoken, choice of uniform, names of forms, houses etc. to reflect an anti-heterosexist culture.

7) Schools and Local Authorities enable the setting up of interest groups for LGBT people so they can support each other and make recommendations.  

8) Local Authorities to review their policies and practices so that they support and enable staff to ‘come out’ if they so wish.

9) Develop models of good practice and support and apply them to particular situations, be they classroom, corridor, canteen, youth club, career guidance, counselling room, hospital etc. 

10) Regularly update advertising such as posters for appropriate local LGBT clubs and events.  Continuously display the LGBT switchboards numbers, both local and national. 

11) Fast and effective removal of offensive graffiti.

12) School assemblies need to reflect lesbian, gay men bisexual and trans people’s anniversaries like Stonewall and now tragically the Soho Bombing as well as birthdays of famous lesbians, gay men, bisexual and trans people.

13) Behaviour guidelines and structures regularly debated and agreed and owned by students, in order to help students and staff to implement them, i.e., election of student safety officers.

14) The encouragement of a culture that engenders effective learning and the exploration of what students and staff need from each other to learn.

15) A designated person who young people know they can talk to about these issues in confidence.  (This is in addition to their form/year tutor, not in instead of.)

16) Design school social events and invitations so that they are welcoming to all partners of staff and parents.  

17) Support young LGBT people who wish to come out, and help them link up with other young lesbians and gay men and trans people.

18) Find LGBT affirmative therapists and counsellors for those young people who would like help coming to terms with their sexuality and gender identity

19) Develop the sex education curriculum so that it does not only cover reproduction and disease.  Sex needs to be taught in a way that young people can relate to.  It is vital that a range of sexual orientations is discussed in a positive manner as well as gender identity. (See bibliography.)

20) Every class has its own seating plan that changes regularly so everyone knows where they sit, so cliques are not enabled and everyone gets a chance to sit with everyone.

21) In everything you say, do or write,
Know that everyone is unique and that we can be lesbian, gay, bisexual or heterosexual!
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FACT SHEETS
THE STEPHEN LAWRENCE INQUIRY 
  
  

The Home Secretary’s Action Plan from the Stephen Lawrence Inquiry says the following. 

"All schools are required in law to have behaviour and discipline policies. 

From September, they will also need specific strategies to prevent all forms of bullying. The must also aim to promote good relations and mutual respect and tolerance between different racial groups." 

WORKING TOWARDS A MODEL OF INCLUSION 

The Inquiry had some specific recommendations for education so that schools could tackle the issue of racism. 

The inclusion of these recommendations here is vital, so that we build on the concept of the report and fully carry out its intention. 

By including sexism, disabilism, ageism and heterosexism in the following definitions and recommendations, extracted from the Inquiry Report, everyone in the ethnic minority community will be embraced and we will extend the model of inclusion to challenge many aspects of oppression. 

HATE DOES NOT DISCRIMINATE 

As the recent London nail bombings in 1999have demonstrated, fascists do not discriminate between different groups whom they perceive as inferior and to whom hatred is directed. In taking on board the lessons of the Stephen Lawrence Inquiry, Local Authorities, the Police, Schools and the wider society need to develop a methodology and approach that works. 

Hatred against one group does not ensure that another group is protected. The opposite is true. Hatred against any group endangers us all. 

What we need therefore, is that hate crimes and discrimination be identified in such a way that neither down grades the significance of racism nor creates a hierarchy of oppression. 

DEFINITION OF A RACIST, [OPPRESSIVE], INCIDENT * 

Recommendation 12 says that the definition should be: 

"A racist [sexist, disabilist, ageist or heterosexist] incident is any incident which is perceived to be racist, [sexist, disabilist, ageist or heterosexist] by the victim or any other person". 

* Italicised words in [ ], are those added or changed. 

DEFINITION OF INSTITUTIONALISED RACISM [OPPRESSION] 

"Institutionalised Racism [Oppression] is the collective failure of an organisation to provide an appropriate and professional service to people because of their colour, culture, or ethnic origin, [or because of their sex, age, disability or whether they are lesbian, gay or bisexual people]. 

It can be seen or detected in processes, attitudes and behaviour which amount to discrimination through unwitting prejudice, ignorance, thoughtlessness and racist, [sexist disabilist, ageist or heterosexist], stereotyping which disadvantage minority groups." 

PREVENTION AND THE ROLE OF EDUCATION 

Recommendation 67 states "that consideration be given to the amendment of the National Curriculum aimed at valuing cultural diversity and preventing racism, [sexism, disabilism, ageism or heterosexism] in order better to reflect the needs of a diverse society. 

Recommendation 68 states "that Local Education Authorities and school Governors have the duty to create and implement strategies in their schools 

to prevent and address racism, [sexism, disabilism, ageism or heterosexism]. 

Such strategies to include: 

· that schools record all racist, [sexist, disabilist, ageist or heterosexist] incidents; 

· that all recorded incidents are reported to the pupils’ parents/guardians, school Governors and LEAs; 

· that the numbers of racist, [sexist disabilist, ageist or heterosexist] incidents are published annually, on a school by school basis; and 

· that the numbers and self defined ethnic identity, [sex and sexual orientation] of "excluded" pupils are published annually on a school by school basis." 

Recommendation 69 states "that OFSTED inspections include examination of the implementation of such strategies." 

Recommendation 70 states "that in creating strategies under the provisions of the Crime & Disorder Act or otherwise Police Services, local Government and relevant agencies should specifically consider implementing community and local initiatives aimed at promoting cultural diversity and addressing racism, [sexism disabilism, ageism or heterosexism], and the need for focused, consistent support for such initiatives." 

 

USING LANGUAGE EFFECTIVELY 

As trainers in the Equal Opportunity field we would like to raise the debate about the use of sexual orientation, sexuality or sexual preference for the following reasons. 

1. The words lesbians, gay men and bisexual people have great power and have been deliberately hidden and stigmatised, it is therefore vital that they appear in official documents, posters and policies in an organisation that is attempting to combat unfair discrimination. When the specific terms are used they signal an important change in attitude which is unequivocal. 

2. To use the above euphemisms colludes with the ‘invisibilising’ of lesbians, gay men and bisexual people. 

3. When those euphemisms are used the implication is that the policy is not fully supporting lesbians, gay men and bisexual people, as it appears the organisation is not comfortable with the words. 

4. Such terms as sexual identity, sexual orientation and sexuality, can cover a variety of sexual practises and behaviour such as: pederasty, bestiality, and other abusive sexual practises that presumably the organisation does not wish the policy to cover. 

5. We recommend an organisation uses the specific names of the people they mean and say so plainly, so that people know whether they are included or not. So for instance if they want to include transsexuals and transgendered people they also say that as well, if not, then don’t mention them. Using vague generalist terms indicates a lack of clarity in the policy, and lays it open to misinterpretation. 

6. As lesbians, gay men bisexual and transgendered people we have been forced to learn how to read between the lines, see ourselves where we are not depicted, make our own mirrors in a world where we are not reflected and demand a hearing where we are not mentioned or heard. 

7. 
It seems to us that if we are attempting to redress this reality, we can hardly do so if the language we use, fails to clearly and specifically identify the very people we wish to include. 

GENDER IDENTITY ISSUES 

Gender Identity Issues vary considerably. They may arise when a child exhibits cross-gender behaviour to some degree or other. Some may be boys who prefer to take the female role or vice versa; others may have a compulsion to play with toys mostly used by the other sex (for instance, a boy who predominantly plays with dolls or a girl who always plays with action men and 'army toys'). Some children may only feel comfortable when playing with peers of the other physical sex, or may cross-dress from time to time. 

Some children may be unhappy about their own biological sex and either wish to belong to the other one, or feel that they actually do; some adolescents may experience a crisis over a problem of gender identity or sexual orientation, or both. These situations may lead to considerable concern and distress for all those involved. 

At school, a child or teenager with a gender identity issue may come in for a great deal of bullying, name-calling, or even physical attacks. The child or teenager may have great difficulty in responding appropriately. However, the education of people about Gender Identity Issues in the school environment is very important in dealing with these problems. 

Many adults with gender identity issues describe difficulties in childhood. Often they complain of having been very unhappy children and teenagers, and that their suffering had not been recognised early enough by parents and professionals. If this suffering can be recognised early in life, then with the right help, support and treatment, young people can be helped to tolerate living in these distressing conditions until, having found a solution to the identity conflict, they approach a happier and less traumatic adulthood. 

MERMAIDS 

Is a support group formed by a group of parents, all bringing a child to a Gender Identity Development Clinic, who were brought together as a result of their children's long-standing Gender Identity Issues. They have been able to support each other and their children through the difficulties and trauma that gender issues commonly bring to families. They have identified a need to form a support group to aid other families, children, and teenagers in similar situations. 

Aims are simple: 

We aim to support children and teenagers who are trying to cope with gender identity issues, whether they are 'out' to their family or not, in confidence. 

In support of this one aim, we also intend to: 

· Offer support to parents, families, carers and others. 

· Raise awareness about gender issues amongst professionals (e.g. teachers, doctors, social services. etc.,) and the general public 

· Campaign for the recognition of this issue and the increase in professional services 

Mermaids has been set up to help to counteract that ignorance. We aim to provide information, not just to families, but also if possible to other professionals that our children might meet, to reduce the number of Dragons and the power they wield. Our aim is also to provide friendship and support to other families and individuals in similar situations to our own; to share our experiences in dealing with problems; to reduce the fear and alienation that can arise; to give families the strength to overcome the problems they may face; to give young people with gender problems the support they need, and to help them through the changes they may eventually go on to make in their lives, should those changes be found to be inevitable. 

And Finally, why 'MERMAIDS'? Where did we get the name? One of our member's children once asked his mum: 'Would you still love me if I were a Mermaid?' - in other words, no matter how odd people think I am, will you still love me? (She does, in case you're wondering). When we brought this suggestion up in committee, Dr. Di Ceglie told us that very often children, and adults, who are male to female gender dysphoric, are fascinated by Mermaids. Certainly, one art therapist was prompted to write to us as she works with a very young boy who constantly draws Mermaids. 

Web site: 

email: mermaids@freeuk.com 

Address: BM Mermaids, London, WC1N 3XX 

Helpline 07071 225895 (12 noon- 9pm when staffed) 

Registered charity no. 1073991 

DEFINITIONS 

It is worth remembering that language is important when dealing with people’s experience. There are words and terms that have a particular resonance for people. 

It is impossible to give hard and fast rules about these words and language changes. It is sensible to check out with people what their preference is. Some lesbians, gay men and bisexual people choose to reclaim words that have been considered derogatory. This is a complex process and these reclaimed words should only be used by members of the group reclaiming them. 

In all documents when referring to the group we recommend you use the actual names of the groups you wish to cover eg lesbians, gay bisexual and/or trans people. 

BATTY BOY, SHIRT LIFTER, FAGGOT, SISSY, COCK SUCKER, 
are all derogatory terms for gay men. 

BICYCLE, SWINGS BOTH WAYS, 
are all derogatory terms for bisexual people. 

BIOLOGICAL SEX 
Is being male or female, as determined by chromosomes, and body chemistry. 

BI-SEXUAL 
is a man or woman who is sexually and emotionally attracted to people of either sex. 

COMING OUT 
is the term used by lesbians, gay men and bisexuals to describe their experience of self discovery, self-acceptance, openness and honesty about their sexual orientation and their decision to share this with others when and how they choose. 

CROSS DRESSER (CD) 
An individual who adopts, fully or partially, the clothes normally identified as belonging to the opposite sex. People may cross-dress for a variety of reasons of which Transvestism, Transsexualism, and Fetishism are the most common. 

DYKE 
is a term for lesbian that is derogatory and is only reclaimable by lesbians. 

FETISHISM 
Erotic fetishism is the dependence on particular objects to obtain sexual arousal. Most common fetish objects are Female underwear, Leatherwear, and Rubber. Using female underwear for fetishistic purposes is one reason for partial cross-dressing. Many transvestite adolescents may go through a phase where the wearing or using clothes of their choice produces an erotic experience, but it has intrinsically a different motivation from fetishism. 

GAY 
Is a man or woman who is sexually and emotionally attracted to people of the same sex. (Many gay men prefer to be called 'gay' rather than homosexual 

GENDER IDENTITY 
A persons sense as him, or herself, as being masculine or feminine. 

GENDER DYSPHORIA 
Refers to the dissatisfaction with one's gender (masculinity or femininity) which is in conflict with one's physical sex. The term is usually confined to those seeking medical or surgical assistance to resolve their difficulty. 

HETEROSEXUAL 
Is a person attracted to the opposite sex. 

HETEROSEXISM 
is a set of assumptions and practices that promotes heterosexual relationships as the only ’natural’ and valid form of sexual orientation. Heterosexism recognises/rewards those who are heterosexual and ignores/penalises those who are not. 

HOMOPHOBIA 
is the fear of feelings of love for members of one’s same sex and therefore the hatred of people who have those feelings. The belief in the inherent superiority of heterosexuality and thereby its right to dominate. 

HOMOSEXUAL 
is a person man or woman who is sexually and emotionally attracted to people of the same sex. (No longer current due to its ‘medical’ connections, which described it as a medical condition.) 

IN THE CLOSET 
is the term used to describe lesbians, gay men and bisexuals who are not open about their sexual orientation 

INSTITUTIONALISED HETEROSEXISM 
is a system that has embedded within it unfair discrimination against, and the oppression of lesbians, gay men and bisexuals. It is often a subtle form of oppression which reinforces realities of silence and invisibility for gay and lesbian youth. 

INTERNALISED HOMOPHOBIA 
The fear and self-hate of ones' own homosexuality or bisexuality that occurs for many gay and lesbian individuals who have learned negative ideas about homosexuality throughout childhood. Once gay and lesbian youth realise that they belong to a group of people that is often despised and rejected in our society, many internalise and incorporate the stigmatisation of homosexuality and fear or hate themselves. 

INVISIBILITY 
The constant assumption of heterosexuality renders gay and lesbian people, youth in particular, invisible and seemingly non-existent. Gay and lesbian people and youth are usually not seen or portrayed in society, and especially not in schools and classrooms. 

LEMON, LEZ BE FRIENDS, LEZZIE 
are all derogatory terms for lesbians. 

LESBIAN 
a woman who is sexually and emotionally attracted to women. (Many lesbians prefer to be called lesbian rather than gay, queer or homosexual because it reflects their separate experience.) 

KUSH 
a Hindi and Urdu word for gay used in India and increasingly in Britain by South Asian lesbians and gay men. 

MASOCHISM 
Where someone derives pleasure from pain or humiliation usually within a sexual context. In their wish to play on their idea of the 'weaker sex' some males may cross-dress in order to be dominated by a partner. 

POOF, POOFTER and QUEEN 
a derogatory terms for gay men, and is only reclaimable by gay men. 

QUEER 
a term primarily for gay men that is being reclaimed and some lesbians feel 
comfortable using it. 

QUEER BASHINGS 
are violent attacks on lesbians and gay men. 

REASSIGNMENT SURGERY 
Is the official term for the 'Sex-Change' operation. It is not undergone lightly, and involves assessment and counselling to ensure that the course of action is appropriate for the individual. 

STRAIGHT 
is a colloquial term for heterosexuals. 

TRANSEXUAL / TRANSGENDER 
is a person whose biological gender is not the same as the gender they own as theirs. Many people have medication and surgery to alter their bodies so that they will fit their personal identity and sense of self. 

TRANSSEXUAL (TS) 
An individual who has a profound form of gender dysphoria where there is a conviction of being 'trapped in the wrong body' and the need to express themselves, and to be as far as is possible, in the gender with which they feel comfortable. They may seek reassignment surgery to alter their body to meet these beliefs. 

TRANSVESTITE (TV) 
Is someone who cross-dresses with the desire to adopt the clothes, appearance, and behaviour, associated with the opposite gender. For some it is simply 'dressing up' while for others, known as Dual Role Transvestites, it is a need to adopt the opposite role as fully as possible on a temporary or full-time basis. 

TRANS PEOPLE 
A phrase which intends to include trans sexual trans gender and transvestite people. 

HETEROSEXUAL? 

ORGANISING WITH LESBIANS, GAYS AND BISEXUALS? 

SOME POINTS TO BEAR IN MIND 

1. Recognise that not everybody you meet is heterosexual. Lesbian, gay, bisexual and trans people are everywhere - and nearly all of us look and behave exactly like anybody else.

2.  Always challenge heterosexist/heternormative talk or behaviour - avoid waiting for a lesbian, gay, bisexual or trans person to do it.

3.  Always be prepared to raise the issue of lesbians gay, bisexual and trans oppression in appropriate contexts, for example in connection with relevant items in the news.

4.  Ask your lesbians gays, bisexuals and trans friends/colleagues/comrades how you can be supportive of them and their struggles.

5. If lesbian, gay, bisexual or trans friends or colleagues talk to you about their partners, their social lives or other aspects of their lifestyle, recognise that you would find such a conversation quite ordinary in a heterosexual context.  Feel complimented that your friends have enough confidence in you to talk about themselves and their lives; many lesbians gays, bisexuals and trans people are very careful about whom they trust.  It is a good idea for you to initiate a conversation that will enable them to reveal information about themselves and their life.

6.  Assuming that because a lesbian, gay, bisexual or transgendered person is open about their sexuality or identity in talking to you, it is therefore automatically going to be all right for you to tell others that that person is LGBT would be a serious mistake.  It is a maxim among LGBT people that you never come out for others besides yourself unless with their agreement, and it is crucial heterosexual people should also observe this rule.

Revealing a trans person’s gender status that you have learnt due to professional status is illegal.

7.  Before you take action of any kind which is designed to support lesbians gays, bisexuals and transgendered people, from arranging demonstrations to drafting resolutions, check it out with as many LGBT people as you can.  Listen to what they have to say and try to incorporate their feedback and acknowledge it.

8.  When arranging to meet with lesbians gays, bisexuals and transgendered people think about the venue.  Does it meet their needs?  Remember that a public place may be uncomfortable for them - they may well be reluctant to risk being publicly identified.  If you are in the habit of going to the pub after meetings, make sure that it is an LGBT friendly pub.

9. If you have a car, remember that safe transport is an issue for gay men and bisexual, trans people as well as for women.  Attacks on LGBT  are a real concern.


10. Respect the need for lesbians gays, bisexuals and transgendered people to have space to organise together without heterosexuals being present.  The need for lesbian-only, and trans people space must also be taken on board.  

11.  If a lesbian, gay, bisexual or transgendered person is considering coming out publicly, recognise that it is not your place, as a heterosexual person, either to encourage or discourage them.  They will know, better than you, the risks they would be taking and the strains this may put on them: they also know how stressful and oppressive it is to live in the closet.

12.  Always bear in mind that lesbians gays, bisexuals and transgendered people are not in any sense a homogenous group.  There are lesbians gays, bisexuals and transgendered people in every class and race, and there are enormous variations in politics and lifestyle.  There are also many lesbians gays, bisexuals and transgendered people with disabilities, whose existence and needs are all too often overlooked.

13. Be aware that lesbians share in the oppression of all women; and that black lesbians gays, bisexuals and transgendered people have racism to contend with, and may be isolated from the usual support networks of their own culture.  Recognise, too, that working-class, religious, older and disabled lesbians gays, bisexuals and transgendered people have an unequal access to resources.  

14.  Understand that while lesbians gays, bisexuals and transgendered people share similar experiences of surviving in a heterosexist culture, and often organise together to run LGBT campaigns, help lines and similar activities, there is an important sense in which they should be seen as forming four quite separate communities.  

15.  Following on from the last point: a lesbian, a gay man a bisexual or trans person may well have quite different preoccupations and agendas.  For example, a gay man, is less likely to be a parent and find himself confronting the discrimination of the courts over custody and access; while for a lesbian, AIDS is very unlikely to be a personal anxiety, though many lesbians recognise the need to work in solidarity with gay men in seeking to raise public consciousness on AIDS-related issues.  The issues for a transgendered person will vary considerable depending where they are in reassigning their gender.

16.  Always remember that however much you may feel you have learned about heterosexism/heteronormativity and how it operates, you have never experienced it from the inside, in the way that lesbians gays, bisexuals and trans people do all the time. 
Lesbian and Gay Rights Working Party, City of Leicester Teachers’ Association, (NUT). 

WHAT DO THEY MEAN WHEN THEY TALK ABOUT HETEROSEXISM? 

Heterosexism/heteronormativity is the system of beliefs and behaviour based on the assumption that heterosexuality is superior to homosexuality.  

Heteronormativity assumes the default position is white, male, heterosexual,  non disabled, middle-aged and Christian 

It finds its most basic expression in statements like 'It's not normal' or 'It's not natural' to love or be attracted to someone of the same sex.  

It finds its most extreme manifestations: 

· when gay men are given jail sentences for behaviour which would be entirely acceptable between heterosexuals; 

· when lesbians lose their children because judges decree that their sexuality makes them 'unfit parents'; 

· when LGBT people are beaten up, and in many tragic cases which are seldom reported, murdered, simply because they are LGBT people.  

But heterosexism can take many much milder forms, which are nevertheless painful to experience and are often cumulatively damaging.  Here are a few examples, which should be of particular concern to educationists: 

· when pupils can go through a whole school career without any recognition in the formal curriculum that lesbian and gay relationships are even possible or that trans people exist; 

· when some of these pupils use terms like 'lezzie' and 'bender' ‘gay’ as common insults, and when others have to listen in silence or risk being jeered or worse; 

· when teachers fail to intervene in cases of anti-gay name-calling, or the bullying of pupils known or suspected to be LGBT by their peers;  

· when teachers themselves indulge in jokes or remarks which belittle, misrepresent or are even downright hostile to, LGBT people, whether in the classroom or the staffroom; and when other teachers listen silently to such remarks, and fail to challenge them;  

· when teachers who are LGBT feel so unsure about colleagues' likely reactions that they conceal their relationships and social lives completely from their colleagues; or when LGBT teachers who know that colleagues are aware of their sexuality, or gender identity nevertheless feel inhibited from talking naturally about their partners or their lives;  

· when pupils who have some problem relating to their sexuality  or gender identity- whether personal doubts and confusions, peer group bullying or family disapproval - and who want to talk to an understanding adult receive only a dismissive or embarrassed reaction from teachers; when teachers take pupils on one side and say that they are worried that their behaviour is too effeminate (in the case of boys) or too assertive (in the case of girls), and that if they aren't careful they may grow up to be LGBT

· when LGBT teachers who are open about their sexuality or gender identity are warned 'in their own interests' to be less visible . . . 

There are many more examples of heterosexism/heteronormativity which could be mentioned, both in and outside schools.  


The reality is that all LGBT people have to function in a world which almost everywhere shows itself deeply hostile to their deepest feelings, their most cherished relationships, their most personal aspirations. 


This is particularly hard upon young people, who are often confused about their feelings, scared of public exposure and mistreatment, and unsure of where to turn for sympathetic understanding.  


In a society in which selected moral issues are being put insistently on the agenda by senior politicians, it is time that more thought was given to the morality of allowing young people to grow up in ignorance, loneliness and alienation.  


It may be the case, perhaps, that you yourself have behaved in the past in ways that you are now coming to recognise as heterosexist/ heternormative whether by omission or commission.


Going off on a guilt trip –is not helpful.  Guilt is an unproductive emotion at best.  


Resolve, instead, that the time has come for change.  

STAND UP STRAIGHT AND BE COUNTED! 

Lesbian and Gay Rights Working Party, City of Leicester Teachers’ Association, (NUT). 

Dealing with Expressions of

Homophobia or Heterosexism.

If homophobia is to be tackled seriously within schools it needs to be taken on in the same way as other issues of equality.  It needs to become an integral part of the curriculum. Some of the ways in which this can be done are:

a. The inclusion of lesbian and gay people as part of the community and lesbian and gay relationships as alternatives to other family forms.

b. Positive images of lesbian, and gay people need to be used alongside those of other individuals and community groups.  Acknowledge the sexual orientation of famous and successful gays and lesbians. This should happen in the same way as ensuring work presented to pupils includes positive images of black people, women, people with disabilities, etc.

c. The inclusion of books in classrooms and libraries which depict gays and lesbians.

d. Celebrating gay and lesbian lifestyles in the same way that other diversity in the community is celebrated. 

e. Challenging homophobic remarks and actions and developing educational and disciplinary procedures to deal with them.

f. Developing curriculum opportunities to include gay and lesbian experiences, both in celebration and in looking at issues of equity and oppression. Examples are; inclusion of oppression of gays and lesbians when looking at the Holocaust in history; inclusion of a range of sexualities in sex education in science; opportunities within issue based drama, as well as many choices of novels in English.

It will be vital to ensure that the conditions in the school support this work if teachers are not to be isolated or victimised.  This will mean inclusion of sexual orientation as an issue in equal opportunities policies. In addition, some have found a policy of openness is the most effective in pre-empting any complaints or concerns, e.g. show any material which will be used to the Head or offer to present them at parent -governor meetings as part of the normal sharing of resources and programmes of study.

However homophobic remarks and behaviour need an immediate challenge.

Answering homophobia from Colleagues:

“I feel uncomfortable with jokes like that / that kind of labelling.”  

“As far as I’m concerned we are all entitled to more respect than that.”  

“If that was aimed at me or my friends, I’m not having it.  Keep it to yourself.”  

“We have procedures to protect us all from that kind of behaviour.”

“Everyone is entitled to their opinion, but I’m shocked to hear views like that expressed here where we are all expected to support equal ops.  And, I disagree with your view.”

From Managers or Supervisors:

“I expected you would be a leader in the promotion of equal opportunities here.  Please don’t assume I feel OK with what you said or seem to believe.  I feel very disappointed and unsafe when I hear you smear an oppressed group like that.”  

“If someone said something like that about me, I would have expected you to stand up for me. I feel it is part of your job as a manager/supervisor. Now I feel I can’t trust you to challenge that kind of hate.”

From Staff you Manage or Supervise:

“That kind of statement encourages scapegoating.  We have a policy against that, it’s called equal opportunities and we are all accountable for upholding it.  You are in danger of being disciplined if you don’t desist from expressions of that kind.”  

“Have you ever attended a course or seminar on LGBT issues at work?  Maybe we should look into it.  You don’t seem to know much about the effects of homophobia on people with whom you work, or anyone else for that matter.”
From Service Users:

“We aim to offer a respectful service to all our residents and service users.  Please refrain from using that language here or I will have to ask you to leave, as your remarks have caused offence.”  

“Whether I am ‘one of them’ or not, the issue is we are committed to discouraging hateful and scapegoating remarks in this borough, especially in public places.”

From Students:

Use of the word gay to describe a person, event or object they don’t like or is in their minds dysfunctional is homophobic and needs challenging.

Timing is crucial here, if in a corridor and in a rush, make it clear that it is not acceptable:

 “That is unacceptable in this school and you know that I wish to see you at………..”

When you have more time asking questions like:

“And what do you mean by that?”

“What are you intending to achieve by the use of the word gay?”

“What do you mean by gay?”

“Would you use black or cripple in the same way?”

“We have made it very clear in our school policy that we respect everybody’s human rights so using language in that way which implies that there is something wrong with being gay is unacceptable.”

“What you just said is homophobic. Why do you feel that it is acceptable to insult lesbian and gay people?”

“Those remarks break the school’s equal opportunities policy. You know we will not tolerate that.”

“That sort of language is unacceptable in this school. You know we will not tolerate homophobia any more than we would racism or sexism.” 

When dealing with such remarks you may well have your own sexual orientation questioned:

“Are you a lesbian, Miss?”

“Are you gay, Sir?”

If you are and wish to affirm this, consider first if you have the support necessary to make such an affirmation positive. If you have, then do so.

If you are not lesbian or gay or you are and you do not wish to share that information it is better to respond with “Would it matter if I were?” as it keeps the dialogue open and allows for positive discussion of the issues.

“No, I’m not.” Closes the dialogue and is often heard (mistakenly) by someone with homophobic views as tacitly supporting that homophobia.

You will need to monitor the incidents in the same way as you do racist remarks.

When it becomes clear that there is a group of particular perpetrators then some serious work will need to be done with them.

It will also be necessary to give clear transparent punishment.

Repeat offenders will need appropriate punishment on a par with repeat racism.

Use of other offensive terms

Check the students know what they mean and where they come from.

Enable them to recognise the equivalent in racism.

Make it clear that the school will not stand for it.

Log it.

Punish it.

Assumptions made people when they make homophobic / heterosexist remarks in a group or to another:

The other/s will either agree with them or will feel intimidated – a win/win for someone involved in bullying behaviour.  

The other/s are not ‘one of them’ and have no cherished family members or friends who are ‘one of them’.

They will not be challenged.

INTEREST GROUPS 

To Enable groups of people, who are not at present well represented in the power structures of an organisation, it may be a useful idea to form Interest Groups. It is wise to set them up as formally as possible with very clear guidelines that every one understands. 

So formalise the following terms of reference: 

a. The criteria for membership; 

b. The aims of the group; 

c. Who the group reports back to, the method of reporting back and the type of information to be reported back; 

d. The degree and scope of influence the group will have on the organisation; 

e. The level of confidentiality within the group; 

f. The level of responsibility the organisation will maintain for its own education about the issues facing the group; 

g. The methods of response to be given by the organisation to issues raised by the group; 

h. The support given and needed so that members can attend the group regularly; 

i. The meeting guidelines, such as when, where, how often and how long the group will meet. 

What is crucial here is that the organisation does not see the setting up of an interest group as dumping the problem or that the group should be grateful that they are meeting and shouldn't make any demands. 

Structures that enable respect, accountability and information flow are essential if Equal Opportunities are to become a reality. 

Nadeau, J, & Sanders, S., " "Equal Opportunities Policies: The Cuckoo in the Nest or the Goose That Laid the Golden Egg?" -- Problems Encountered and Lessons Learned; ISSUES IN VOLUNTARY AND NON-PROFIT MANAGEMENT; Eds. J. Batsleer, C. Cornforth, & R. Paton. Published by Addison Wesley, London, 1992. 

LESSON PLANS 
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PRIMARY 

AND 

SECONDARY 
  
  

A WHOLE SCHOOL ISSUE? 

If homophobia is to be tackled seriously within schools it needs to be taken on in the same way as other issues of equality. It needs to become an integral part of the curriculum. Some of the ways in which this can be done are; 

a. The inclusion of lesbian and gay people as part of the community and lesbian and gay relationships as alternatives to other family forms. 

b. Positive images of lesbian, and gay people need to be used alongside those of other individuals and community groups. Acknowledge the sexuality of famous and successful gays and lesbians. This should happen in the same way as ensuring work presented to pupils includes positive images of black people, women, people with disabilities, etc. 

c. The inclusion of books in classrooms and libraries which depict gays and lesbians. 

d. Celebrating gay and lesbian lifestyles in the same way that other diversity in the community is celebrated. 

e. Challenging homophobic remarks and actions and developing educational and disciplinary procedures to deal with them. 

f. Developing curriculum opportunities to include gay and lesbian experiences, both in celebration and in looking at issues of equity and oppression. Examples are; inclusion of oppression of gays and lesbians when looking at the Holocaust in history; inclusion of a range of sexualities in sex education in science; opportunities within issue based drama, as well as many choices of novels in English. 

It will be vital to ensure that the conditions in the school support this work if teachers are not to be isolated or victimised. This will mean inclusion of sexuality as an issue in equal opportunities policies. In addition, some have found a policy of openness is the most effective in pre-empting any complaints or concerns, e.g. show any material which will be used to the Head or offer to present them at parent -governor meetings as part of the normal sharing of resources and programmes of study. 

Please note that these lessons raise issues that need planning and thought on the part of teacher and school to develop if they are to be properly useful. Children will express prejudice and fear and these must be supportively dealt with. There must also be support for vulnerable pupils and staff. 




PRIMARY LESSON 

This should be used with upper primary pupils as part of a wider scheme of work that looks at their feelings about themselves and others. Whilst it can be done in full class, it works better in smaller groups. 

The exercise invites pupils to share with a teacher information that is normally kept firmly from her/him, therefore it may well be slow to start. 

Trust takes time. 

When running the lesson the teacher should address questions in the third person so that the pupils can hold the discussion without personal implication. This will change as the pupils feel more trusting so the teacher will need to be aware of the level of personal disclosure/accusation and intervene to alter it as deemed appropriate. 

NAME CALLING 

The pupils should be asked to sit silently and think of all the unpleasant names that they hear one pupil call another in the playground. They should be told that they should not mention who says them or to whom. After a few moments the teacher should ask them to repeat them and write them up on the board. This will provoke some embarrassment from the pupils as many of the words will be sexual or swear words. The teacher must remain matter of fact about the exercise. If no words are forthcoming, the teacher should begin: 

"Well when I was on playground duty I heard one boy call another ‘a poof'. I’m going to write that up. Now can you think of any more?" 

Alternatively ask the pupils to complete the rhyme sticks and stones may break my bones. But names/words will never hurt me 

Ask them if they think this is true. 

Then ask them to give the teacher the words they hear or use that hurt 

As the words come out they should be written up without comment. 

Once there are a fair number, the teacher should ask the group to think about why someone might call another one of these names. Whenever the group is posed a particular question, they should be given a few moments to consider it silently before discussing it. Again answers should be noted on the board. 

Then pupils should be asked in the same way what it must feel like to be called those names. A discussion should follow about ways of stopping it happening. 

A follow up, either a continuation or next session, depending on teacher’s assessment of pupils’ involvement, would be to look at each of the words and discuss their ‘real’ meaning and why that particular word is insulting. Issues of prejudice against groups and individuals should come up here. 

At the end of the session strategies for dealing with name calling should be revisited, with pupils invited to write rules, produce posters etc. for school display. 

This work should be referred back to if any such incident did occur, both with the whole group and the individual(s) concerned. 

It might also be useful to do work on self esteem and self confidence and enable the students to explore assertiveness techniques. 

Please note that these lessons raise issues that need planning and thought on the part of teacher and school to develop if they are to be properly useful. Children will express prejudice and fear and these must be supportively dealt with. There must also be support for vulnerable pupils and staff. 




A POEM AND HOW TO USE IT 
  

FIRST THEY CAME FOR THE JEWS 

AND I DID NOT SPEAK OUT- 

BECAUSE I WAS NOT A JEW. 

THEN THEY CAME FOR THE COMMUNISTS 

AND I DID NOT SPEAK OUT- 

FOR I WAS NOT A COMMUNIST. 

NEXT THEY CAME FOR THE TRADE UNIONISTS 

AND I DID NOT SPEAK OUT- 

BECAUSE I WAS NOT A TRADE UNIONIST. 

THEN THEY CAME FOR ME 

AND THERE WAS NO ONE LEFT 

TO SPEAK OUT FOR ME. 

By Pasteur Niemüller 

LOOK AT THE POEM. 

WHAT DO YOU THINK THE POEM IS ABOUT? 

WHO ARE THE ‘‘THEY" MENTIONED IN THE POEM? 

DESCRIBE THE KIND OF SITUATION YOU IMAGINE, WHEN THEY COME AND TAKE YOU AWAY. 

WHAT DO YOU THINK IS THE CENTRAL MESSAGE OF THE POEM? 

WHAT DOES THE POEM HAVE TO DO WITH OUR LIVES AT SCHOOL? 

YOU MAY WANT TO USE BLACK PEOPLE, ASIAN PEOPLE AND LESBIAN AND GAY PEOPLE AS SUBSTITUTES FOR THE GROUPS 

Please note that these lessons raise issues that need planning and thought on the part of teacher and school to develop if they are to be properly useful. Children will express prejudice and fear and these must be supportively dealt with. There must also be support for vulnerable pupils and staff. 



SECONDARY LESSON 

JAMIE’S STORY 

This should be used with lower secondary pupils as part of a wider scheme of work that looks at bullying and name-calling. Whilst it can be done in full class, it works better in smaller groups. 

The exercise invites pupils to share with a teacher information that is normally kept firmly from her/him, therefore it may well be slow to start. Trust takes time. 

The materials concentrate on the feelings of the characters in the story. This is to allow pupils to discuss the issues involved without putting themselves at risk or intimidating others. As the discussion goes on pupils will probably move to their own feelings, as they feel safe. 

The teacher should make sure that this does not put anyone at risk. If the setting feels uncomfortable the teacher should return the discussion to the characters in the story. 

After an introduction about name-calling and bullying, the story should be read and a brief discussion held as to how realistic it is. Pupils are then asked to look at the characters in the story and discuss their differing reactions to what has happened. 

"Why do some characters behave in one way and others another?" 

It might be useful at this point to give them time to write down a brief account of each character’s attitude. 

"Is this the way pupils in their school would behave?" 

"Does this happen in your school?" 

"Why do they use the names that they do?" 

"What does this say about their attitude to gay and lesbian people?" 

"How should gay and lesbian people be treated?" 

At the end of the session strategies for dealing with name calling and bullying should be discussed with pupils invited to write rules, produce posters etc. for school display. This work should be referred back to if any such incident did occur, both with the whole group and the individual(s) concerned. The following guidelines on prejudice might be useful 
  
  

WHAT IS PREJUDICE? 

Prejudice is an opinion or attitude formed before hand without evidence, thought or reason. 

The four main components are 

1 negative attitudes and beliefs 

2 pre-judgement 

3 judgements based on stereotypical assumptions 

4 judgements based on individual behaviour 

What common stereotypes can you list? 

Who benefits from the use of these stereotypes? 

Who loses out? 

It may occur on 5 different levels: 

ALPORTS SCALE OF DISCRIMINATION 

Level 1 Antilocution /bad mouthing 

The spoken expression of prejudice e.g. name-calling. People who have prejudices talk about them with like-minded friends. Occasionally, this is done with strangers if they feel that they may express their antagonism freely. 

Level 2 Avoidance 

Avoiding contact with the group they feel prejudiced against even at the cost of considerable inconvenience. The prejudiced person does not inflict harm on the group they dislike but withdraws from it. 

Level 3 Discrimination 

Where a person in power takes action that disadvantages another. The person excludes all members of the group in question from activities, certain types of employment, educational opportunities and from many other areas. 

Level 4 Physical attacks 

Where acts of violence, or semi-violence occurs for example slogan daubing, harassment, attacks of a sexual or physical nature 

Level 5 Extermination 

Murder or genocide 

What are the current examples of level 5? 

Where do you place our school? 

Where do you think/feel minorities would place our school 

How do you account for any difference in perception? 



JAMIE’S STORY 

It started on the first day. He knew it was going to be difficult, first day at a new school - everybody had already got their own friends. He’d soon settle in his mum had said, soon make friends. The two boys, Miss Simpson had asked to show him around had been nice enough, until lunch time that was. It was football and he hated football, he said he’d just sit and watch and they went off and played. He sat there, clutching his new bag, his new uniform making him more and more uncomfortable. It was then that the older boys noticed him. There were three of them and they had spotted him immediately. He knew it meant trouble. 

Who are you?’ the biggest said. 

Are you new then?" said another, sitting beside him. 

First day is it?’ 

Yes’ he replied. He had learnt to say as little as possible. It was safer. "Got any money?" asked one. 

"No" 

"Don’t give me that. Empty your pockets" He gave him a push. 

"Come on now." 

One of them grabbed him around the neck. He could feel the tears in his eyes. He wouldn’t cry, he wouldn’t. But it was no good, he couldn’t help himself. 

"Look at him" one, said "the little poof". 

"Queer"’ repeated one of the others. 

The two boys who had been told to look after him had been watching this. They didn’t know what to do, get in trouble with Ms Simpson for not looking after him or risk the anger of the bullies. Slowly they walked over. 

"Is he a mate of yours?" said the boy with his arm around Jamie’s neck. 

"No, we’re just looking after him. We have to." 

"1’d keep away from him if I was you. He’s just a little queer" 

"Yeah I’d watch out for him, poof." 

The older boys had got bored with the game and walked off. 

After that things were different. He’d been crying and the word got around, 

"Poof. Queer." 

Boys in the class made a big show of staying away from him. 

The worst was the writing on his books, it was all the usual things. He had to pretend he’d lost his books, he didn’t want to tell anyone what was happening. 

The only people that would talk to him now were a group of the girls but if he sat with them the others called him more names. 

When his mum asked him how school was he said, "All right". But he hated it, he really hated it. 
  

Begin with a general discussion about the content of the story. 

You may want to raise: 

1. "Is it realistic, do boys and girls behave differently in this way?" 

2. "Could it happen here?" 

Look at each of the characters on the cards. 

1. Which of their behaviour do you agree with most? 

2. Explain your answer. 

3. Which of their behaviour do you disagree with most? 

4. Explain your answer. 

5. Why do you think the boys use the words ‘poof’ and ‘queer’ when they bully Jamie? 

6. Do you think this kind of bullying is different from other kinds of bullying? 

7. Explain your answer. 

8. If Jamie is gay, does this make you feel different about the way is being treated’? 

10. Explain your answer. 

11. Write a letter of advice to Jamie. 

13) Think about: 

how he might be able to change the situation at school? 

what he could do to tackle the bullies and where he could go for help? 
  
  
  
  
  

	Laura 

Laura is one of the girls in 

Jamie’s class. She has spoken 

up a few times when the others 

are giving him a hard time. 

She has also asked Jamie if he 

wants to have lunch with her 

and her friends. 
  
  
  
  
  
  
  
  
  
  
  
  

  
	Paul 

Paul is one of Steve’s friends 

but he has never bullied Jamie 

himself. He stands by when 

Steve is picking on Jamie 

Sometimes he laughs but 

sometimes he looks 

embarrassed. 
  
  
  
  
  
  
  
  
  
  
  
  

  

	Steve 

Steve is the worst of the 

bullies- Every time he sees 

Jamie he picks on him, calls 

him names and makes fun of 

him. 
  
  
  
  
  
  
  
  

  
	Mr. Clarke 

Mr. Clarke is the English 

teacher. He has spoken to the 

class about sexuality issues 

and done lots of work with 

them about equal 

opportunities. He has said 

many times that any kind of 

bullying is wrong. 
  
  
  
  
  
  
  
  

  



  



Please note that these lessons raise issues that need planning and thought on the part of teacher and school to develop if they are to be properly useful. Children will express prejudice and fear and these must be supportively dealt with. There must also be support for vulnerable pupils and staff. 

THE KESTRELS 

This short story comes from a collection of Lesbian short stories published by Only Women Press called ‘The Reach’ edited by Lillian Mohin. 

The author has given permission for it to be used in classrooms. 

This set of lessons is designed for upper secondary school pupils and gives them the chance to explore their attitudes to lesbian and gay sexuality and compare them to their attitudes to heterosexuality. 

By encouraging the group to consider the couple in the story as heterosexual they can examine their views on age and responsibility as it relates to emotional and sexual practice, before the lesbian and gay issue is introduced. 

It may well be that you would want to spend some time dealing with these initial responses. They certainly need to be in written form. 

Once the fact that the couple is lesbian is known, pupils should again be allowed to explore their own attitudes and feelings fully. 

The final section of the work allows them to compare their attitudes and feelings when considering it a heterosexual couple and when a lesbian one. 
  

ACTIVITIES AND RESEARCH RELATED TO ‘KESTRELS’ 

A. Read through Claire’s sections. 

1. Discuss: 

    "Should they have been separated?" 

"Why?" 

"Does age make a difference?" 

"Why do you think they were separated?"
2. Write: 

    A letter from Jakey’s school friend to Jakey’s dad. 

Try to show him, what you think should happen now.
B. Read the whole story. 

  1. Discuss: 

  "Do you feel differently now?" 

"Why?"
2. Write another letter. 

    This time to a friend, telling them what you feel about Jakey and Claire (your school friends), now that you have heard they are lesbians. 

Remind pupils about correct language even if they do not approve of the relationship. 

Display all the letters, with an explanation, as some may be anti-gay. 

Use the letters and Part 2 of "A Different Story -Telling Friends", {Video]*, or Not Just a Phase to research, illustrate and give examples of the different ideas that exist around lesbian & gay sexuality. 

C. Further Questions to Explore 

1. If there is any difference, in feelings about the relationships why should there be one? 

2. What does that say about their attitudes about lesbian and gay people? 

3. What do they think/feel about the age of consent? 

4. Why might it be all right for one set of people to make certain decisions at a particular age whilst others are not allowed to? 

5. What are family reactions to having a lesbian and or gay member? 

D. Related Activity 

Use the letters and Part 2 of "A Different Story -Telling Friends", or Not 

Just a Phase{Video]*,to research, illustrate and give examples of the 

different ideas that exist around lesbian & gay sexuality. 

*See resource list. 

Please note that these lessons raise issues that need planning and thought on the part of teacher and school to develop if they are to be properly useful. Children will express prejudice and fear and these must be supportively dealt with. There must also be support for vulnerable pupils and staff. 

The Kestrels 

By Kim Martindale. 

Claire’s story. 

Claire paused a moment on the moortrack and looked down into the valley. The small milltown crawled straight-backed up the hills, rigid rows of terraces, jagged millroofs and wet slates. There were many tall chimneys, too, but their smokeless tops told the tale of unemployment. Claire gazed searchingly at the town. If she used her binoculars, she could perhaps have picked out the school where she should have been and where her friends were now. All except Jakey, of course. 

She turned away and continued on the moortrack. The wind was strong but she enjoyed the challenge. She was glad to pit herself against its aggression. Ever since Jakey had gone, she’d hated everything and everyone. Her schoolfriends, her parents, they seemed like so much trivia compared to Jakey and it had made her want to hit and smash the whole world to think of what they’d done. That was why she had skived off school and come up here, where she and Jakey always came to watch the kestrels. 

She topped the hill and the track started down. In the distance she could already see the old barn where the kestrels nested and for a moment she stopped as a bird flew out under the eaves. Claire grinned. You could rely on the kestrels. 

She watched the bird fly out of sight then clambered over the wall, off the track and towards the field where the barn stood. She was well settled in a corner by the lee of the old stone wall, when the bird returned. 

It made Claire want to cry. The peerless ease and beauty of the kestrel always caught her emotions. But more than that she wanted Jakey here to share it. Jakey understood. And Jakey loved. 

The kestrel swung out again and perched a moment on top of a telegraph post. Claire focused. She felt she could touch him. His bright eye glittered at her, his colours smooth and intricate, seemed inches from her fingers. O you are so beautiful she crooned softly. But he was off again, beating into the air, into the distance. She watched him goes, then breathed out. Oh Jakey you should be here. 

Claire took out some sandwiches and a flask. Her hunger was sharp, always was up here and she ate quickly as if someone might snatch her food away. Then she sat back, a steaming cup of tea warming her hands. The kestrel had been away for some time now. She searched the sky but there was nothing. Jakey would have been impatient, wanting to move. You were always keen to get on to the next thing Jakey, for all your love of kestrels, you never liked the waiting. 

Claire sipped her tea and closed her eyes. I always had to coax you just that little bit, Jakey, but then, it was your impatience that got us started. And Claire lost her hold on her thoughts as memories of Jakey pushed them out. Jakey, new kid at school, Jakey, sitting next to her in English, then everything else. Jakey, sharp and thin, weird and beautiful, round for tea, out together on the tops watching for kestrels, all new to Jakey, the city kid; the kestrels, Claire’s proud gift to Jakey, with the feelings and fear of the love and the need; then Jakey and Claire in the grass, in the late summer sun by the wall, Jakey falling against Claire and not moving back, both silent and scared, and Jakey’s final burst of impatience, "Claire, I love you!" Oh, the wonderful desperation in that voice, the look in those eyes and the disbelief when Claire said" I love you, too, Jakey." 

She opened her eyes and finished the tea in one gulp. As she packed her flask away she saw that the kestrel was back, but she didn’t pick up her binoculars. He settled on his post again and began to tear at something in his claws, the choicest of which he had already given to his mate in the barn. Claire watched him. Tear and chew, and never once letting his glance stray from his surroundings. She spoke to him, soft and low. He was the only living thing she would tell about Jakey. He became Jakey. 

All that love, she said, and I would have let it go if not for you. Even so, and she smiled, it took us long enough to get that first kiss out of the way. We just hugged and hugged, terrified of it all, but when we did kiss, Jakey, I knew it was right. 

She wrinkled her nose. It sounded mushy. The kestrel tore and chewed, balancing against the wind, ever on the watch. I wish I could forget you, she told him, but I love you. And for the first time since Jakey had gone, Claire broke down. 

We couldn’t go on up here, she sobbed to the bird, it got so cold. She stopped as the touch of Jakey came back to her, Jakey naked and warm, sweet and forbidden in the quiet Saturday house, in her bed, for weeks, months even, giggling, wow, if the folks knew, and above all, the wonder of being loved. 

Then one afternoon, when their bodies seemed more in touch than ever before, they never heard the car, nor the footsteps loud on the stairs, that paused and went away again. Jakey’s white faced father said later; if Jakey wouldn’t give her up, they’d see what a little separation could do. 

Now all the folks knew, parents, schoolfriends. A bad phase they said, yes, separation, it’s a good idea. So they sent you away, Jakey, Claire told the kestrel, but the bird had finished its meal and flown away. 

The light was beginning to fail and Claire’s body was stiff. She’d have to go soon, but it had been a good day for the kestrels. They’d both been out and Claire began to feel excited about the time that the young would hatch. But now the dark was growing and the lights were glowing faintly in the valley. She rose awkwardly and stretched and threw her bag over her shoulder. She looked at the barn. See you soon she murmured to the quiet building, then she turned and clambered over the wall. 
  
  

The Kestrels 

By Kim Martindale. 

The whole story. 

Claire paused a moment on the moortrack and looked down into the valley. The small milltown crawled straight-backed up the hills, rigid rows of terraces, jagged millroofs and wet slates. There were many tall chimneys, too, but their smokeless tops told the tale of unemployment. Claire gazed searchingly at the town. If she used her binoculars, she could perhaps have picked out the school where she should have been and where her friends were now. All except Jakey, of course. 

She turned away and continued on the moortrack. The wind was strong but she enjoyed the challenge. She was glad to pit herself against its aggression. Ever since Jakey had gone, she’d hated everything and everyone. Her schoolfriends, her parents, they seemed like so much trivia compared to Jakey and it had made her want to hit and smash the whole world to think of what they’d done. That was why she had skived off school and come up here, where she and Jakey always came to watch the kestrels. 

She topped the hill and the track started down. In the distance she could already see the old barn where the kestrels nested and for a moment she stopped as a bird flew out under the eaves. Claire grinned. You could rely on the kestrels. 

She watched the bird fly out of sight then clambered over the wall, off the track and towards the field where the barn stood. She was well settled in a corner by the lee of the old stone wall, when the bird returned. 

It made Claire want to cry. The peerless ease and beauty of the kestrel always caught her emotions. But more than that she wanted Jakey here to share it. Jakey understood. And Jakey loved. 

The kestrel swung out again and perched a moment on top of a telegraph post. Claire focused. She felt she could touch him. His bright eye glittered at her, his colours smooth and intricate, seemed inches from her fingers. O you are so beautiful she crooned softly. But he was off again, beating into the air, into the distance. She watched him goes, then breathed out. Oh Jakey you should be here. 
  

A hundred miles away, a girl stood on the slipway to the M6, traffic ignored her outstretched thumb, wind whipping through her thin jacket. An hour she’d been here. It was getting cold and she was scared. She’d never hitched and dark half-remembered tales had made her relieved at first when the cares went on past. But now panic was making her throat dry. Please somebody, stop. 

Just then, a huge lorry lumbered past, the driver caught her eye and, taillights winking, the truck finally stopped twenty yards on. Oh thank god, muttered the girl, and ran to the cab, her rucksack banging on her back and her other fear rising in her stomach. 

The driver leaned across, opened the door and shouted, "I can take you as far as Preston, son." The girl was stumped. Son? Then she saw her boots and jeans through his eyes and she grinned. "Son" was a bonus. Fear quenched, she climbed in the cab. 

"Preston is where I am going, mate," she said as gruffly as she dared. 

"Right we are, then," and the driver eased off the brakes. 

The truck lurched forward and the girl suddenly turned to the window. 

"Owt wrong?" said the driver. 

"No," she laughed and sat back, "just saw a kestrel, that’s all." 
  

Claire took out some sandwiches and a flask. Her hunger was sharp, always was up here and she ate quickly as if someone might snatch her food away. Then she sat back, a steaming cup of tea warming her hands. The kestrel had been away for some time now. She searched the sky but there was nothing. Jakey would have been impatient, wanting to move. You were always keen to get on to the next thing Jakey, for all your love of kestrels, you never liked the waiting. 

Claire sipped her tea and closed her eyes. I always had to coax you just that little bit, Jakey, but then, it was your impatience that got us started. And Claire lost her hold on her thoughts as memories of Jakey pushed them out. Jakey, new kid at school, Jakey, sitting next to her in English, then everything else. Jakey, sharp and thin, weird and beautiful, round for tea, out together on the tops watching for kestrels, all new to Jakey, the city kid, the kestrels, Claire’s proud gift to Jakey, with the feelings and fear of the love and the need; then Jakey and Claire in the grass, in the late summer sun by the wall, Jakey falling against Claire and not moving back, both silent and scared, and Jakey’s final burst of impatience, 

"Claire, I love you!" Oh, the wonderful desperation in that voice, the look in those eyes and the disbelief when Claire said" I love you, too, Jakey." 

She opened her eyes and finished the tea in one gulp. As she packed her flask away she saw that the kestrel was back, but she didn’t pick up her binoculars. He settled on his post again and began to tear at something in his claws, the choicest of which he had already given to his mate in the barn. Claire watched him. Tear and chew, and never once letting his glance stray from his surroundings. She spoke to him, soft and low. He was the only living thing she would tell about Jakey. He became Jakey. 

All that love, she said, and I would have let it go if not for you. Even so, and she smiled, it took us long enough to get that first kiss out of the way. We just hugged and hugged, terrified of it all, but when we did kiss, Jakey, I knew it was right. 

She wrinkled her nose. It sounded mushy. The kestrel tore and chewed, balancing against the wind, ever on the watch. I wish I could forget you, she told him, but I love you. And for the first time since Jakey had gone, Claire broke down. 

We couldn’t go on up here, she sobbed to the bird, it got so cold. She stopped as the touch of Jakey came back to her, Jakey naked and warm, sweet and forbidden in the quiet Saturday house, in her bed, for weeks, months even, giggling, wow, if the folks knew, and above all, the wonder of being loved. 

Then one afternoon, when their bodies seemed more in touch than ever before, they never heard the car, nor the footsteps loud on the stairs, that paused and went away again. Jakey’s white faced father said later; if Jakey wouldn’t give her up, they’d see what a little separation could do. 

Now all the folks knew, parents, schoolfriends. A bad phase they said, yes, separation, it’s a good idea. So they sent you away, Jakey, Claire told the kestrel, but the bird had finished its meal and flown away. 
  
  

"Platform 1, sonny, you got two minutes." 

"Cheers," the girl shouted above the noise and began to run. She’d had a good hitch, right outside the station the driver had let her off. She hurried through the clanking, hissing, echoing platforms. Her train was ready to go, the guard saw 

her and jerked open the door with a grin. Breathlessly she stumbled in and, as the door slammed, she heard the guard say," Just in time, son." 

The girl straightened up and leaned out of the window. 

"I’m not a boy," she shouted, "I’m a woman." 

There was hardly time to enjoy his expression as the train slid forward and she fell back, laughing until she could have cried, and never believing the train could carry her fast enough. 
  
  

The light was beginning to fail and Claire’s body was stiff. She’d have to go soon, but it had been a good day for the kestrels. They’d both been out and Claire began to feel excited about the time that the young would hatch. But now the dark was growing and the lights were glowing faintly in the valley. She rose awkwardly and stretched and threw her bag over her shoulder. She looked at the barn. See you soon she murmured to the quiet building, then she turned and clambered over the wall. 

Far down the moortrack, the girl ran jerkily, thin legs leaping over puddles, her breath coming short. The train had been late. Hell, she muttered savagely, I have to be in time. She glanced at the track. And stopped. 

A small figure had just jumped down from the wall. It began to walk slowly towards her, head down, hands in pockets, over the stones. The girl stared, she cries, she threw back her head and yelled, "CLAIRE!" 

The cry ran up the valley. The kestrel on his last sortie heard it and tensed. Rabbits venturing out in the fields heard it and froze. Claire heard it, looked up and saw the tall thin figure down the track. 

"Jakey," she said and then she began to run. 

BIBLIOGRAPHY 

[image: image3.png]


AND [image: image4.png]


RESOURCES 
  
  

BOOKS ON LESBIAN, GAY & BISEXUAL ISSUES. 

GENERAL 

1. Cassell’s Pink Directory. 

  An up to date guide of organisations, communities, services & businesses 

serving the lesbian, gay & bisexual communities. 

Published by Cassell’s. £4.99. 0-30433085.
1. Cassell’s Queer Companion. 

  A dictionary of lesbian, gay & bisexual culture. Much you wanted to know (and some you probably didn’t) about lesbian, gay and, just about, bisexual culture. 

Published by Cassell. £7.99. 0-304-34301-3.
PERSONAL POLITICS 

1. How to be a Happy Homosexual by Terry Sanderson 

  A guide for gay men to all aspects of living a gay life in Britain today. 

Published by Other Way Press. £6.95. 0-948982-07-1.
1. The New Our Right To Love - A lesbian resource Book. 

  A guide for lesbians to all aspects of leading a lesbian life. 

Import published by Touchstone Books. £10.99. 0-684-80682-7.
1. Representing Bisexualities. 

  A collection of essays looking at all aspectsof a bisexual life. 

American import published by New York University Press. £15.25. 

0-8147-6634-X.
1. Outing Yourself by Michelangelo Signorile. 

  A guide to coming out successfully in all aspects of your life. 

Published by Penguin. £6.99 0-349-10679-7.
1. We Speak for Ourselves - The experiences of gay men & 

  lesbians. 

A look at all aspects of lesbian & gay peoples lives written by the late Jack Babusco, film critic and lesbian & gay switchboard worker. 

Published by SPCK. £7.99 0-281-04349-3.
1. Gay & Grey - The older homosexual man. 

  A collection of the experiences of gay men in their fifties and older in the United States. 

Import published by Harrington Press. £10.99. 1-56023-875-5.
1. Talking Black - Lesbians of African and Asian descent speak 

out. 

  The title says it all - the lives and experiences of lesbians from African & Asian communities. 

Published by Cassell. £4.99. 0-304-32965-7.
1. Homophobia - How we all pay the price. 

  Argues that homophobia, by refusing to acknowledge the diversity of humankind, diminishes all our lives. 

Import published by Beacon Press. £14.99. 0-8070-7919-7. 
  
 

· Being a Lesbian Lorraine Trenchard 

  This book is designed to serve as a kind of introductory survival guide/ GMP 1989 

· Beyond Acceptance: Parents of Lesbians and gays Talk about their Experience 

  Based on the experience of parents who have already been on the journey to acceptance of their gay daughter or son provides all the information a parent could want after hearing the words 'I'm gay' Caroline Griffin 0 312 16781 4 1996 

WORKPLACE. 

1. A Manager’s Guide to Sexual Orientation in the Workplace. 

  Despite its American origins it has value as a guide to lesbian, gay & bisexual issues at work.Published by Routledge. £17.99. 0-415-91277-6. 

· NUT Lesbians and Gays in Schools An issue for every teacher 

  Useful booklet on many of the issues. 

LAW 

1. Action On Hate Crimes; Homophobic / Lesbian-Hating 

Violence & The Police. 

  Report based on four community consultations which identifies issues of violence faced by lesbian & gay communities, how they are policed and makes specific recommendations. includes the specific voices of the lesbian & black communities. 

Published by GALOP.
1. Lesbians’ & Gay Men’s Experience of Crime & Policing. 

By Carole Truman et al. 

  Report commissioned by the Greater Manchester Police to further develop understandings of lesbian & gay men’s experience of crime and the police. 

Published by Manchester Metropolitan University.
1. The Boys in Blue: Women’s Challenge to the Police, 

Edited by Christina Dunhill. 

Includes an excellent essay on lesbian hating violence and the police – 

Lesbians, Policing and the Changing Law by Caroline Natzler. 

Published by Virago. 

1. Sexual Orientation: Guidelines for the Police Service. 

By Matthew Windibank. 

  Described by the author as "practical assistance to all those wanting to prevent discrimination on the grounds of sexual orientation. 

Copies available from GALOP.
1. Trouble with the Law - A Guidebook for Lesbians and Gay 

  Men. 

A comprehensive guide to how the law affects lesbians & gay men. 

Published by GMP. £8.95 0-85449-156-2.
1. Lesbian Mother’s Legal Handbook. 

  By the feminist lawyers’ group Rights of Women who have done so much to champion the rights of lesbian mothers through the courts of Britain. 

Published by Women’s Press. £3.95. 0-7043-440903-6.
· Coming Out of the Blue British Police Officers talk about their lives in the 'Job' as lesbians , bisexuals and gays 

  Marc E. Burke Casssel 1993 0-304-32716-6 

PARENTING 

1. The Guide to Lesbian & Gay Parenting. 

  Import published by April Martin. £12.99. 0-04-440903-6. 

SEX & SEXUALITY 

1. Making Out - The book of lesbian sex & sexuality. 

  A wide-ranging guide to all aspects of lesbian relationships and sexual pleasure. 

Import published by Zoe Schramm Evans. £14.99 0-04-440932-X.
1. A to Z of Gay Sex. 

  Written by the Gay Times columnist Terry Sanderson, this book wittily covers all aspects of gay male sexual expression. 

Published by Other Way Press. £9.95. 0-948982-06-3.
YOUNG PEOPLE 

1. Two Teenagers in Twenty. 

  Writings by lesbian, gay & bisexual youth. 

Import. £7.99. 1-55585-282-2.
1. Telling It Like It Is: Lesbian, Gay & Bisexual Young People 

  Speak Out on Homophobic Violence 

Accounts of violence suffered by young lesbian, gay & bisexual young people that also highlights issues of gender and race. It also discloses homophobic bullying in schools. 

Published by GALOP.
EDUCATION 

A) Theory & Research 

1. Challenging Lesbian and Gay Inequalities in Education. 

  Edited by Debbie Epstein, this is a collection of essays that look at many aspects of lesbian & gay issues in education. 

Published by The Open University Press. £12.99. 0-335-19130-4.
1. Equality Matters - Case studies from the primary school. 

  A collection of essays on all aspects of equality in primary education including one specifically addressing lesbian & gay issues. 

Published by Multilingual Matters. 1-85359-180-7.
1. Playing It Safe. 

  Very useful research by Terence Higgins Trust & Stonewall into attitudes of Secondary School teachers to Lesbian, Gay & Bisexual pupils, Homophobic Bullying, HIV & AIDS Education and Section 28. Shows clearly the presence of lesbian, gay and bisexual pupils in our schools. 

Published by Terence Higgins Trust Publications.
1. Talking About Homosexuality In The Secondary School. 

  An excellent collection of arguments for doing the work, background information for parents, teachers and governors and useful classroom materials. 

Published by AVERT. £9.95. 1-898616-09-4.
1. Everyone is Special : A handbook for teachers on sexuality education. 

  Edited by Lori Beckett, this collection of short pieces from Australia includes much useful work, including "Homophobia: What are we scared of?" by Ian Archer-Wright. It consists of writings both by known academics and school students. 

Published by Association of Women Educators, Sandgate, Queensland. 

Copies may be obtained from AWE National Office PO Box 299 Sandgate 4017 Australia Tel/fax07 3869 3433 email awe@141.aone.net.au
1. Schooling Sexualities by Debbie Epstein & Richard Johnson 

  The first half of the book looks at sexuality and schooling in the public domain (politics, media etc.) and the second is mainly based on research into the lives and experiences of lesbians and gay men in the education system. 

Published by Open University Press.
1. The Gay Teen: Educational Practice and Theory for Lesbian, Gay 

  & Bisexual Adolescents. 

American publication, edited by Gerald Unks, it contains a collection of personal pieces, research based articles and more polemic pieces calling for change. 

Published by Routeledge, London & New York.
B) Suggested materials for Classroom & Library 

Primary 

· Asha’s Mums by Elwin & Paulse. Toronto: Women’s Press 

Story of a little girl who lives in a lesbian household. 

· Everybody’s Different by Langoulant. London: Blackie. 

· When Megan Went Away by Severance. California: Lollipop Power Books. 

· Lots of Mommies by Severance. 

California: Lollipop Power Books. 

· Daddy’s Roommate by Wilhoite. 

Alyson Publishers. 

· Gloria goes to Gay Pride by Newman. 

Alyson Publishers. 

· Oliver Button is a Sissy by De Paula. Harcourt Brace Jovanovitch. 

These and other similar books are available from Letterbox Library, Unit 2D, Leroy House, 426 Essex Road, London N1 3QP. 
  
  
  
  

Secondary 

· Who Lies Inside by Timothy Ireland. Gay Men’s Press. Excellent account of 17 year old male coming to terms with his gayness. Has been successfully taught as part of a GCSE syllabus. 

· Woman on the Edge of Time by Marge Piercy. 

  Brilliant novel about Conni Ramos a 37 yr. old Mexican-American whose life has been worn out by the brutality of racism and sexism. Discovering she can travel to the future she discovers a utopia, whose vision encourages her to act in the here and now. Women’s Press 

· In the Tent by David Rees. 

  One of the many gay novels for young people written by this author, this is perhaps the most satisfying. Durhan: Dobson. 

· Happy Endings Are All Alikeby Sandra Scoppetone. 

  This novel documents the developing lesbian relationship between to 16 yr old women and the reactions of those around them. However at the centre of the book there is a very graphic rape scene which would need very careful handling. New York:Dell. 

· A Single Man by Christopher Isherwood. 

  The last months of a gay Englishman living in California, this book is a tribute to the resilience of the human spirit. Has been used as an examination text. Penguin. 

· The Reach & Other Stories.. 

  Excellent collection of lesbian feminist stories, including Kestrels ( see lesson plans). 

Onlywomen Press
· Cracks in the Image. 

  Mixed set of short stories, some unsuitable for classroom use, but contains the novella Messer Rondo, in which two twelve year ols boys find similarities between their being bullied at school and the position of gay people. Excellent for lower secondary school. Gay Men’s Press. 

· The Penguin Book of Homosexual Verse. Edited by Stephen Coote. 

  Excellent, wide-ranging collection of lesbian & gay poetry. A great resource book, but some of the material would be unsuitable for classroom use. 

· Human Rights for All? A Global view of Lesbian, Gay & Bisexual Oppression and Liberation. 

  An excellent resource pack for classroom use by secondary and further education teachers. A powerful multicultural and anti-racist perspective. 

Published by Reading International Solidarity Campaign - see above. 

£12.95 + £2 pp. 
  
 

1. Colours of the Rainbow - Exploring Issues of Sexuality & Difference. 

  Excellent resource book, full of exercises and information for primary schools upwards. 

Available from Rescue Sales Promotion, St. Pancras Hospital, 4 St. Pancras Way, London NW1 0PE. 

£12 + £3.60pp. Make cheques payable to Camden & Islington Community Health Services, NHS Trust.
· The Nazi Extermination of Homosexuals Frank Rector 

  This book tells the heretofore untold story of the homosexuals and homosexuality in the Nazi Reich, the story of their slaughter and planned total annihilation. 

Stein and Day 1981 0-8128-2729-5
· Annie On My Mind by Nancy Garden 

  This tender, funny and bitter-sweet love story was chosen by the American Library Association as one of the Best Books for Young Adults. Virago Press 0-86068-271-4 

· What Lesbians Do In Books 

  This is the first British anthology of critical writing about lesbians as writers, readers and as characters in literature Women’s Press 1991 

· Coming Out young lesbian and gay pack 

  Lesbian information service P.O. Box 8 Todmorden Lancashire, OL14 5TZ 

Excellent resource pack very useful. 
  
 

· Oranges Are Not The Only Fruit by Jeanette Winterson 

    Popular story also a television series about a young lesbian coming out to 

herself and her community Pandora Press 
  
 

· Gay and Lesbian Poetry in our Time 

  Comprehensive anthology St Martin’s Press0-312-02213-1 

· Love Shook My Senses: lesbians love poems edt by Gillian Spraggs 

  This resonant book explores the passions, desires, grief’s and joys of lesbian love and relationships 070434581 1 The Women’s Press 

· The Threshing Floor Barbara Burford 

  Through the portrayal of different black women characters, the author presents us with empowering descriptions of their lives. Sheba 0-907179-48-7 
  
  

· Becoming Visible A reader in gay and lesbian history for high school and college students. Edt. Kevin Jennings. 

  An American anthology of excellent articles and autobiographical material from the Greeks to the present day Aylson Publications1-55583-254-7 

· Sex Education Matters 

  Gives you details of new resources and publications, research and information about national initiatives affecting sex and relationships, education plus special issue factsheets on different aspects of sex education. Subscription introductory price of £15 

Sex Education Forum, 8 Wakely Street, London EC1V 7QE 

Stand up for us DfES and Healthy Schools Partnership booklet on tackling

homophobia. This document looks at ways in which schools can identify and challenge homophobia. It offers a framework to determine the extent of any homophobic bullying which is taking place and suggests practical steps to develop a supportive and inclusive environment. http://www.wiredforhealth.gov.uk/cat.php?catid=110
  
 

USEFUL BOOKSHOPS 
  
  

Gay’s the Word Bookshop 

66, Marchmont Street 

London WC1. 

0171-278-7654. 

E-mail gays.theword@virgin.net 

www.gaystheword.co.uk . 

Silvermoon Women’s Bookshop 

64-68, Charing Cross Road 

London WC1. 

0171-836-7906. 

  E-mail: smwb@silvermoonbookshop.co.uk 

Madeleine Lindley Ltd. 

Books for Children and their Teachers 

Book Centre’Broadgate, 

Broadway Business Park 

Chadderton, Oldham 

Greater Manchester 

Tel 0161 683 4400 Fax 0161 682 6801 

E-mail books@madeleinelindley.com 

VIDEOS 

· A Different Story 

  Young lesbians and gay men, their friends and families talk about their lives. It is prepared for use in schools in two twenty minute sections. 

For14.+ Very strongly recommended. Educational Media International 235 Imperial Drive Rayners Lane Harrow Middlesex HA2 7HE
· Jayne’s Revenge 

  Jayne’s revenge is a homophobic bullying awareness pack devised by young lesbian gay and bisexual people in Manchester. The Pack includes a video, a set of postcards, workshop activities and poster set. The video explores a day in the life of Jayne a young woman who is bullied at school. The video includes some personal accounts of school experiences. For 14+ . £10 including postage and packing 

Peer Support Group PO Box 153 Manchester M60 1LP 

Tel 0161 274 4664 E-mail office@peer-support.demon.co.uk 
  
 

· Beyond A Phase 

  This video and teaching pack is designed to not only give teachers many valuable resources, but also to provide practical suggestions for helping to reduce homophobia within our schools. For 14+ £35 Very strongly recommended, Jenny Brace, Health promotion Service Avon, Henshaw House, 

Lodge Road Kingswood, Bristol BS15 1LF 

Tel 0117 975 8010 Fax 0117 975 8011 
  

LONDON AND NATIONAL 

LGBT ORGANISATIONS 

Lesbian & Gay Switchboard 0171-837-732424 hour national information, advice and support line. Despite its title it also caters for bisexuals. 

Lesbian Line 0171-251-6911 Minicom 0171-253-0924. 

Information support advice for lesbian & bisexual women. Mon & Fri 2-10pm. Tues -Thur 7-10pm. 
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Lesbian information Service 01706 817235 

LYSIS lesbian Youth Support information Service 01706 817235 
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LAGPA National support organisation for Lesbian and gay police officers .Have a very strict confidential service and supports officers who do not want to come out 07020911922,24hrs email-info@lagpa.org.uk , www.lagpa.org.uk 

ACAPS Lesbian and Gay alcohol counselling 34. Electric Lane London SW9 8JT 0171 737 3579 

Freedom Youth support young lesbian and gay people 

FLAG families and friends of Lesbians and Gays Thelma 0181 650 5268 

Joint Action Against Homophobic Bullying based in the South West 01 392 20 10 15 

Stonewall lobbying group produces useful material 020 7336 8860 

Terrence Higgins Trust National HIV and AIDS trust which has very good anti -homophobic posters 01273 764200 

Anti-Bullying Network Scottish group for teachers, parents and young people 

0131 651 6100 

USEFUL WEBSITES 

http://freespace.virgin.net/lesgay.action/ 

Leicester lesbian and gay Action 

An invaluable British site which has lots of useful material as well as the following 

http://www.teachers.org.uk/kp_lesnew.html 

NUT lesbian and gay task force 

http://www.scre.ac.uk/bully/index.html 

This site provides information about bullying. SCRE does not operate a counselling service for bullying. 

http://members.tripod.com/~twood/guide.html 

Creating safe schools for lesbian and gay students ( 

http://www.glsen.org/ 

Lesbian, Gay and Straight Education Network  Invaluable (USA 

http://www.avert.org/talking3.htm 

Talking about homosexuality in Secondary Schools Avert 

http://members.tripod.com/~twood/safeschools.html 

Schools shouldn't hurt American 

http://www.diversity.org.uk/equality/index.html 

Equality network British 

http://www.greatcircle.com/majordomo/ 

site to discover news groups in US a really useful way to gain info similarly 

http://www.diversity.org.uk 

http://www.onelist.com/info/helpcenter.html   

news groups in the UK 

OUTRAGE! Home page for the British LBG action group which also enables access to a great many other useful sites including: 

PRESS FOR CHANGE a very comprehensive site all about trans people 

STONEWALL Lobby group for LBG rights 

http://www.gay-news.org.uk/  

a digest of gay news and useful links 

http://www.schools-out.org.uk/ 

a national organisation which supports lesbian, gay bisexual and trans people 

http://bi.org/db/org.html   

a very useful UK site with many links for news and information about bisexuality 
  


  

CHRYSALIS is a diverse group of women and men, of different races and cultures and ages,  and differently abled. 

We are experienced trainers in a variety of settings, including: 

the public and voluntary sectors, universities, colleges and schools, 

the youth service, community centres, 

women’s groups, tenants’ groups, lesbian gay and bisexual groups, 

unions, political organisations, prisons, day centres, 

residential homes, local authorities, health authorities, 

probation services and the police. 

Our areas of expertise include: 

Equal opportunities, power, assertiveness, 

gender, anti-sexism, anti-racism, 

anti-heterosexism, anti-disabilism, 

and anti-ageism, 

HIV & AIDS, 

research, management, group work and facilitation, 

team building, conflict resolution, 

alcohol and drug issues and 

training the trainers. 

The importance of our work is highlighted by the Stephen Lawrence Inquiry, its Recommendations for education, the recent nail bombs and the current debate on the repeal of Section 28. 

As some members of the CHRYSALIS team have a wide range of teaching experience and are currently working in the education field we are very aware of the crucial role that schools, colleges and universities play in forming the next generation’s attitudes and perceptions. The educational institution’s role is to create a safe environment and a fitting and appropriate curriculum. Research has shown a high percentage of lesbian and gay students have attempted suicide due to bullying in schools and a lack of recognition of their needs. This is a frightening indicator of the day to day reality for many students when faced with an enormous level of hostility and indifference. It is vital therefore, that both the overt and covert curriculum makes clear that any form of bullying, including verbal and physical abuse is not acceptable. To allow prejudice to go unchallenged is to collude with it and sends the message that any group could be such a target. Our heterosexism awareness training programmes will be designed to meet your organisations specific needs. 
  
  

CHRYSALIS trainers/consultants include: 

Paul Patrick 

Is a white currently non-disabled gay man who has worked in education for over twenty years, developing understandings of issues of power, equal opportunities, and managing change, particularly as they affect lesbians, gay men and bisexual people. He is an experienced writer, lecturer, trainer and broadcaster. 

Sue Sanders 

Is a white currently non-disabled lesbian who has worked both in theatre and education. For the last fifteen years she has worked as a freelance trainer and consultant in the public and not for profit sector, particularly dealing with equal opportunity and power issues, on which she has written, broadcast and lectured. 

She works with teachers and students in a variety of settings and is a member of the lesbian, gay, bisexual, and transgender community advisory group to the Metropolitan Police Service. She is a frequent broadcaster on radio and TV. 

Annemarie Talbot 

Is a black differently abled lesbian who has for the last fifteen years been working with people in a variety of settings. Her main area of expertise is in the disability field where she has delivered a wide range of training. She has facilitated on RSA and BAC accredited counselling skills courses. As a manager in a day care centre she has developed insight into the needs of both service users and staff. 

Heterosexism is 

A set of assumptions and practices that promotes heterosexual 

relationships as the only valid sexual orientation. 

It rewards those who are heterosexual and penalises those who are not. 

A heterosexist system institutionalises unfair discrimination against and the oppression of, lesbians, gay and bisexual people. This can include verbal abuse and physical violence. 

Heterosexism Awareness Training 

Equal Opportunities has become an essential tool in both staff management and service delivery for all organisations. 

Many organisations have developed wider perspectives in order to meet the needs of the diversity of their service users and employees. 

They have worked to develop equal opportunity policies and practices to enhance their performance. 

Lesbians, gay men and bisexual people are one part of this diversity whose issues and concerns have frequently been either ignored or buried. 

CHRYSALIS helps enhance performance by unlocking potential and developing awareness, structures, policies and practices that will confront the problems and engender the solutions, thereby, 

phone or fax 0207 635 0476 Email san.nad@virgin.net 

© www.schools-out.org.uk 

info@thechrysalisteam.co.uk

